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CHAPTER I 
INTRODUCTION
Increased public interest in education and rapidly 
changing economic and social conditions have caused college 
and textile teachers to take an analytical look at their 
course and curriculum offerings o Development of the home 
economics curriculum must he coordinated with the nature 
and purpose of higher education in the United States.
Since World War 11, American colleges and universi­
ties have had to adjust to vastly increased enrollments 
while offering an increased number of courses in new fields 
of knowledge, carrying on more research, and offering more 
services to the community. Often the increased services 
were accompanied without a parallel increase in financing. 
The American society has demanded that both specialized 
preparation for a profession and a broad general education 
be given its future citizens. The problem of a liberal 
versus a professional education has been somewhat resolved 
into a trend wherein liberal arts colleges have progres­
sively offered more technical courses, and the technical 
schools have broadened their curricula to include the 
liberal arts.
Another trend, which was in evidence before the many 
vocal critics of education arose with the advent of the
-1-
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space age, has been a demand for increased academic rigor 
and challenge in college level courses.
From its inception, home economics has provided edu­
cation for a profession which included a background in the 
physical and biological sciences, psychology, sociology, 
economics, and art. Thus home economics has led the other 
professions in appreciating the value of liberal arts con­
tributions. Course improvement in recent years has been 
directed toward increasing the intellectual quality of 
courses in home economics, including more emphasis on 
abstract learnings, such as development of value judgments 
and management of resources.
In 19^6 a committee on philosophy and objectives was 
appointed by the president of the American Home Economics 
Association to appraise home economics in light of social 
changes growing out of the educational, scientific, and 
technological advances of the past fifty years, and to 
identify the directions in which home economics would need 
to move to meet the challenge of change.  ̂ These "New 
Directions" were presented in 1959 and have served as a 
yardstick for evaluating and explaining home economics 
programs.
College teachers of textiles and clothing have been 
sensitive to changes affecting their area of home economics
^Dorothy D. Scott, "The Challenge of Today," Journal 
of Home Economics, 51:687, October, 1959.
-3-
and have held numerous workshops which have recommended new 
contributions that clothing and textiles should make to 
higher education.
Statement of the Problem
It was the purpose of this study to compare the cur­
ricula in clothing and textiles in the public colleges and 
universities offering a degree in home economics in the 
eleven Western states. It was assumed that an understand­
ing of existing programs in other colleges would provide a 
sound basis for evaluation of offerings in clothing and 
textiles as a part of the home economics curriculum at 
Montana State University. It was further assumed that the 
study would indicate the extent to which provision is being 
made for the changing needs of today's home economics stu­
dents .
Delimitations
1. This study was limited to public colleges and 
universities which offered a degree in home economics.
This eliminated many fine programs where a major was 
offered in home economics, but the degree was in another 
field. Other fine programs in private schools were like­
wise excluded.
2. The eleven Western states investigated were : 
Arizona, California, Colorado, Idaho, Montana, Nevada, New
Mexico, Oregon, Utah., Washington, and Wyoming.
3. Curriculum and descriptions of course offerings 
were taken from the 1960-51 college catalogues.
Only nine of the colleges and universities in 
California were included. Those California schools which 
did not have a 1960-61 catalogue available were eliminated 
from the survey.
Limitations
There may have been cases where course content was 
being experimented with, but the catalogue description had 
not been changed. However, it was felt that the college 
catalogues provided the most official source of informa­
tion.
Definition of Terms
Higher education is that education provided in col­
leges and universities. Such institutions require liberal 
studies as essential to their programs. This does not 
include trade schools.
The words colleges and universities are used inter­
changeably in this thesis. They both refer to institutions 
of higher learning.
"The curriculum consists of the actual learning
2opportunities provided at a given time and place."
^John I. Goodlad, "Curriculum: The State of the
-5“
"General education is that variety of education 
which prepares people for adult behavior regardless of 
their vocational plans.*
Liberal education furnishes the opportunity for 
those experiences through which the individual can gain 
insight into the nature of man and his world.
General education and liberal education may be con­
sidered to be synonymous in this thesis.
Vocational or professional education consists of 
specialized instruction related to a particular occupation.
**Home economics is the field of knowledge concerned 
with strengthening family life through : educating the
individual for family living; improving the services and 
goods used by families; conducting research to discover the 
changing needs of individuals and families and the means of 
satisfying these needs ; and furthering community, national,
A|_and world conditions favorable to family living."
Clothing courses include study of the design, selec­
tion, construction, economics, and care of clothing and its 
psychological and social significance.
Textiles courses supply the facts that help the con­
sumer get satisfactory use from textiles, including such
Field," Review of Educational Research, 30:185, June, I960.
^W. H, Cowley, "Education for Equality," The Ameri­
can College, P. F. Valentine, editor (New York: Philosoph­
ical Library, Inc., 1949), p. 125•4"Home Economics-— -New Directions," Journal of Home Economics, 51:680, October, 1959.
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characteristics as durability, versatility, suitability, 
b-ecomingness, appearance, comfort, and style.
Methods and Procedure
A library search of recent books, articles in pro­
fessional magazines, and unpublished literature was made. 
This yielded information concerning the cuprent trends in 
the aims and philosophies of higher education, of home eco­
nomics, and of the clothing and textiles field.
A study was made of 1960-51 catalogues of selected 
public colleges and universities offering a degree in home 
economics in the eleven Western states. In some cases, 
letters were written to staff members in the colleges to 
provide a clearer course description. The following points 
were considered.
1, Administrative position of the department or 
college of home economics in the institution.
2, Possible majors in home economics offered at 
each institution.
3, Range in total semester hours required for a 
bachelor's degree, and hours required in home economics 
subjects.
4-. Distribution of semester hours required in all 
college subjects for a major in home economics,
3. The course offerings in clothing and textiles at 
each institution, divided as construction, selection.
“7“
design, and textiles.
5. Course content of the clothing and textile 
courses.
The trends established in the review of literature 
were compared with trends in course offerings and course 
content in clothing and textiles in the colleges of the 
eleven Western states.
Organization of Remainder of the Thesis
Chapter II, "Review of the Literature" reviews the 
current trends in higher education, home economics, and 
clothing and textiles.
Chapter III. "Analysis of Data" presents informa­
tion about course offerings and course content in clothing 
and textiles and the curriculum in home economics at the 
colleges and universities studied.
Chapter IV. "Summary, Conclusions, and Recommenda­
tions" summarizes the trend in home economics, and espe­
cially clothing and textiles in the eleven Western states, 
and recommends points, based on a summary of the litera­
ture in Chapter II, that might be considered in further 
curriculum development.
CHAPTER II 
REVIEW OP THE LITERATURE
The purpose of this chapter was to provide a back­
ground to be used as a basis for evaluating the curriculum 
in clothing and textiles. The position of home economics 
in relation to the total program of higher education was 
considered,
A study of the current trends in the aims, philos­
ophy, and procedures of American colleges and universities 
and of the field of home economics was made, This was 
accomplished by a review of recent books, articles in pro­
fessional magazines, conference reports, and unpublished 
literature pertaining to the problem. The report of the 
literature is presented in three sections: (I) Higher
Education, (2) Home Economics in Higher Education, and 
(5) Clothing and Textiles.
Higher Education
Argumentation concerning the purpose of higher edu­
cation centers around the following question. Should its 
primary purpose be preparation for a profession--a way of 
making a living, or should it be most concerned with a 
broad education for life? A knowledge of the history of 
higher education in the United States will provide a
—3—
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backgroimd for understanding these opposing views.
The first colleges in the United States were founded 
to train ministers and produce gentlemen.^ Liberal arts 
colleges originally offered instruction only in Latin, 
Greek, mathematics, philosophy, and religion. In the nine­
teenth century, science, modern languages, history, and 
social sciences were added.
During the last half of the nineteenth century 
scholars in all fields went to Germany for their advanced 
training and brought back ideas of a university of a wider 
scope than the traditional English and American concepts.
As DeVane describes the German university:
Its ideal was not the English and American ideal-— to 
produce a gentleman capable of taking his place in 
Church and Civil State. Its aim was altogether more 
practical, more bourgeois, more professional . . . To a 
degree hitherto unfamiliar, the Germans professional­
ized learning.2
German learning and specialization eventually dominated 
higher education in American bringing in the so-called 
elective system. This met with the aims of such men as 
Ezra Cornell and Leland Stanford who wanted to see colleges 
made useful in terms of the contemporary world. A whole 
group of universities were established in this tradition.
^Robert W- Lowe, "An Experiment in Redefining Lib­
eral Studies," Universities Quarterly, 14-: $71, September, I960,
PWilliam Clyde DeVane, The American University in 
the Twentieth Century (Baton Rouge : Louisiana State Uni­
versity Press, 1957), p . 6.
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With. establishment of land.-grant colleges under the 
Morrill Acts of 1862 and 1890, a greater utilitarianism 
occurred in the college curriculum. Those acts and the 
Smith-Hughes Act of 1917 made federal subsidies available 
for departments of applied sciences, engineering, agricul­
ture, mechanic arts, and home economics.
Even the four-year, independent liberal arts col­
leges since 1875 have admitted increasing numbers of pro­
fessional courses of study, and McGrath believes that "the 
educational and social trends of our times suggest that 
this transformation will quicken rather than slacken.
He explained the two major social forces influenced these 
changes as being: (1) The typically American attitude that
all youth should have an opportunity to develop their pecu­
liar abilities to the fullest necessitated devising new 
programs to suit their differing needs; (2) professional 
workers were needed in new fields that arose due to the 
increasing complexity of the economic system. Carmichael 
concurred, stating that since 1900 the unprecedented 
advance of science and technology had affected all of 
society, requiring adjustments. Schools of social work, 
business administration, journalism, fine arts, agriculture,
^Earl J. McGrath and Charles H. Russell, Are Liberal 
Arts Colleges Becoming Professional Schools? Monograph of 
the Institute of Higher Education (New York : Teachers Col­
lege, Columbia University, 1958), p. 12.
^Ibid, , p . 14-.
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and home economics were added as one aspect of broadening 
the curriculum. Many additions not represented by profes- 
sional or semiprofessional schools were also made.^
At the present time "there seems to be a gradual 
professionalization of the liberal arts underway in Ameri­
can higher education, along with an equally gradual liber­
alization of professional studies. Even the increased 
demand for the education of scientists following the launch­
ing of the first satellite in 1957 did not reverse this 
trend. In I960, Sand reported, "The buttressing of liberal 
arts subject matter in undergraduate and graduate programs, 
as well as in professional schools, underlay most curriculum
7decisions in higher education."
Literature describing the two opposing viewpoints as 
to the purpose of higher education was available. The 
following citations supported the concept that the primary 
purpose of colleges and universities was to provide a tra­
ditional, liberal education.
The Educational Policies Commission mentioned some 
academic opposition to college programs in business
^Oliver C. Carmichael, The Changing Role of Higher 
Education (New York: The Macmillan Company^ Ï94-9J, p . 1.
Kerry Smith (ed.). Current Issues in Education, 
Proceedings of the Fifteenth Annual National Conference on 
Higher Education, Chicago, Illinois, March 6-9, I960 (Wash­
ington, D. C.: National Education Association, I960),
p. 265»
"̂ Ole Sand et. al., "Components of the Curriculum," 
Review of Educational Research, 30:257, June, I960.
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administration, Journalism, education, certain technical 
fields, and home economics.® Carrying this idea to an 
extreme was McCune who favored dropping all skill courses 
from the college curriculum. "Included in these skills are 
fundamentals of mathematics, laboratory techniques in 
science, a foreign language, and the competent writing and 
speaking of English.
As colleges developed, the number of courses, sec­
tions, and units in all fields increased greatly. In dis­
cussing this increase, Ruml states, "For a long time, this 
tendency to increase the number of courses was called 
'enrichment* and was considered a good idea. More recently 
such increase has been called * proliferation* and is no 
longer believed to be as good an idea as it once was."
There were both good and bad reasons for the increase. 
Stated in order of acceptability they were : expansion of
knowledge; development of interdepartmental areas of inter­
est; pressures from special professional and accrediting 
interests, local-community and regional groups, students, 
and parents ; and pressure from within the faculty itself.
QEducational Policies Commission, Higher Education 
in a Decade of Decision (Washington, D, G.: National Edu­
cation Association of the U. S., 1957)» P* 4-$.
‘̂Shannon McCune, "The College of the 60 ’ s : The 
Imperative of Major Departures," Current Issues in Higher 
Education, Proceedings of the 15th Annual National Confer­
ence on Higher Education, G. K, Smith, editor (Washington,
D. C.: National Education Association, i960), p. 55.
^^Beardsley Ruml, Memo to a College Trustee (New 
York : McGraw-Hill, 1955)» P- 1?.
—13~
Lowe explained that after the first world war Amer­
icans began to express doubts about the system which had 
produced fine technicians, doctors, engineers, and scien­
tists. It was felt that students in the colleges were 
missing a view of the political, social, cultural, and eco­
nomic p r o b l e m s R o b e r t  M. Hutchins of the University of 
Chicago led the first formal rebellion in 1931 with his 
program of "The Great Books" for the first two years of 
college followed by a program of partial subject matter the 
last two years.
Sto John's college in Annapolis, Maryland, which had 
been one of the leaders in establishing an elective system, 
in 1957 instituted a curriculum consisting of gathering 
information from the "100 Best Books," in the original 
language wherever feasible. Included would be instruction 
in math five hours a week for four years, and biology and 
chemistry two afternoons per week.
Those who believed that higher education should 
include preparation for vocational competence argued that 
the American society has demanded technological studies as 
a purpose of public colleges in addition to instruction in 
the arts and general education courses. They believed that 
this was a long range trend in the history of higher educa­
tion in the United States which could not and should not be
^^Robert W. Lowe, "An Experiment in Redefining Lib­
eral Studies," Universities Quarterly, 14: 371, September, I960.
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set back. As Valentine said, the occupational function of
the college began with training for the ministry, soon for
12law, then medicine. He continued, "Institutions with 
classic origins have in many instances gone in for occupa­
tional training; and upon the other hand, those originally 
designed as colleges of agriculture, mechanical arts, or 
technology have burgeoned forth with fine and liberal 
arts,"
Taylor stated that there was no conflict between
vocational training and liberal education, that the liberal
arts were directly related to one's vocation. As he
explained, , progressive philosophy advocates the
fusion of the liberal and the vocational, the practical and
14-the theoretical, in one curriculum."
McGrath and Russell described the future of liberal 
education as an evolving institution whose program would 
provide both a broad education for responsibilities of 
citizenship and specialized instruction related to a par­
ticular occupation. Their point of view was:
The divorce of liberal and professional education 
has been an immense educational and social blunder.
The separation has damaged both. The sooner they are
12p. F, Valentine, The ^erican College (New York : 
Philosophical Library, Inc., 194-9) , pT 15.
^^Ibid., p. 2 1 .
14-Harold Taylor, "The American Idea," Current Issues 
in Higher Education, G, K. Smith, editor (Washington, D. C. 
National Education Association, I960), p. 4-6.
-15-
rewed the fuller and more effective will be their 
services to American society«15
John Dewey maintained that general and special edu­
cation should be interwoven in the same course. Part of 
his often quoted statements on "The Function of the Liberal 
Arts College in a Democratic Society" follow :
The problem of securing to the liberal arts college 
its due function in democratic society is that of see­
ing to it that the technical subjects which are now 
socially necessary acquire a humane direction. There 
is nothing in them which is "inherently" exclusive; 
but they cannot be liberating if they are cut off from 
their humane sources and inspiration,
The outstanding need is interfusion of knowledge, 
of man and nature, of vocational preparation with a 
deep sense of the social foundations and social conse­
quences of industry and industrial callings in contem­porary society,15
Tead suggests, "We should not eliminate the so-
called vocational courses. But we should follow the cue of
the truthful paradox that every so-called liberal course
will be taught to suggest its vocational aspects, and every
vocational course will be taught to make clear its liberal
17and cultural intellectual bearings,"
^Earl J, McGrath and Charles H, Russell, Are Lib­
eral Arts Colleges Becoming Professional Schools? Mono­
graph of the Institute of Higher Education (New York: 
Teachers College, Columbia University, 1958), p, 15»
John Dewey, quoted by T, R. McConnell, "Liberal 
Education and Specialization," The American College, P, P„ 
Valentine, editor (New York: Philosophical Library, Inc,,
1949), p. 76,
^'^Ordway Tead, "A Ten-Year Look Ahead at the Lib­
eral Arts College," Educational Record, 4-0:254, July,
1959.
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Similar ideas were brought out by Dressai et. al. 
when they mentioned that liberal arts departments have 
offered instruction which by design, content, and narrow­
ness of intellectual methodology was no less vocational
1 Athan the offerings in the professional schools. They 
asked, "Would not certain courses in law, engineering, 
journalism, home economics, and agriculture be as broaden­
ing and liberating for liberal arts students as the so-
called liberal arts are for students in these special- 
19ties?" Goodlad's review also mentioned that the problem
20of curriculum involved method as well as subject matter-
While agreeing on the need for both general and
vocational education in the curriculum, Cowley disagreed
with the idea that they should be taught simultaneously.
He felt the people of this country did not yet desire that
their children see the social significance of their work
in the world. He thought that few students wanted to see
their utilitarian, or even cultural, subjects put into
21social context.
1 APaul L. Dressel, et , The Liberal Arts as 
Viewed by Faculty Members in Professional Schools, Mono­
graph of the Institute of Higher Education (New York : 
Teachers College, Columbia University, 1959), p. 3»
^^Ibid. , p , 4-,
PDJohn I. Goodlad, "Curriculum: The State of the
Field," Review of Educational Research, 30:194-, June, I960.
^^W„ H, Cowley, "Education for Equality," The Ameri­
can College, P. F. Valentine, editor (New York; Philosoph­
ical Library, Inc., 1949), p. 125.
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However, the Educational Policies Commission consid­
ered liberal education to be at its best when related to a 
purpose of the student. The report states, "When humani­
ties and the social sciences are vitalized by their refer­
ence to a professional interest, they are doubly power­
ful.
A study by Umstattd compared the aims and course 
offerings of fifty-five institutions between 1931 and 1934-. 
He found an increasing tendency to announce non-occupational 
aims, stressing moral and spiritual values, in the cata­
logues and at the same time he noted vast increases in 
vocational offerings. He suggested this meant that as the 
institutions of higher learning were reacting to the culture 
of the times a great merger was taking place between theory 
and practice. He asked, "Shall we in the future cease to
speak of liberal and vocational as different and separate,
23but instead view their union as an entity?"
The concensus of opinion in the bulk of the litera­
ture was that the public universities must continue to 
offer a curriculum combining liberal arts and professional 
or vocational courses. The preponderance of current 
opinion seemed to view this fusion of fields as a desirable
2?Educational Policies Commission, Higher Education 
in a Decade of Decision (Washington, D. C.: National Edu­
cation Association, 1957)» P» 57-
G. Umstattd, "Trends in Avowed Aims," Journal 
of Higher Education, 28:154-, March, 1957-
-18-
trend,
American 'universities are different from European 
ones and cannot now be modeled on the European type of sep­
arate institutions for liberal and technological studies. 
The broad purposes of the American concept of higher educa­
tion as reported by the Educational Policies Commission 
include : individual opportunity for its students to mature
intellectually, aesthetically, socially, vocationally, and 
morally; preservation and enrichment of the cultural heri­
tage; addition to existing knowledge through research and 
creative activity ; and help for the solution of society’s
problems and direct service to the public— community or 
24state.
As the American attitude to higher education was 
explained by Ulich, , American higher education is
made up of a strand in which the tradition of scholarship 
and research is interwoven with a readiness to adjust edu­
cation to the demands of the students and of the society in 
which they live.
Two points must be constantly kept in mind as the 
universities attempt both a broad education for responsi­
bilities of citizenship and a specialized education for
24Educational Policies Commission, o£, cit., p, 7-9»
^^Robert Ulich, "American Attitude to Higher Educa­
tion," Higher Education, The Year Book of Education, George 
Z. E. Bereday and Joseph A, Lauwerys, editors (New York 
(Yonkers-on-Hudson): World Book Company, 1959), p , 109.
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work. According to McGrath and Russell, they are :
(1) Instruction must be at the same level of intellectual 
operation and generality as in older academic disciplines. 
Details and techniques of trivial or transient nature 
should not be emphasized. (2) The professional training 
objective must not be permitted to overshadow cultivation 
of traits of mind, character, and spirit which typify a 
civilized human being.
Home Economics
As shown above, leaders of liberal arts colleges
today realize that our economy and our society require an
intermeshing of professional training and liberal arts edu- 
27cation. ' The professional program in Home Economics has 
probably achieved this dual approach to a greater extent 
than most of the professions. The following brief history 
of the development of Home Economics will provide a back­
ground for understanding the role of Home Economics in 
higher education today.
History. Home Economics as a field of college 
instruction had its beginnings in three land grant colleges 
in the middle west in the I860's. (At that time there were
Earl J, McGrath and Charles H. Russell, Are Lib­
eral Arts Colleges Becoming Professional Schools? Mono­
graph of the Institute of Higher Education (New York: 
Teachers College, Columbia University, 1958), pp. 17-19.
27Paulene Nickell, "Relating Ourselves to Educa­
tion," Journal of Home Economics , 4-9:764-, December, 1957«
—20—
a few scattered programs in secondary schools.)
. . . degrees of Bachelor of Science, with some work 
in the field of home economics, were first conferred by 
the present Iowa State University in 1873 and by Kansas 
State University in 1876. The first degree, however, 
clearly stated as Bachelor of Science in Domestic 
Science, following a four-year curriculum in the field, 
was conferred by the present University of Illinois in 1879.28
When the American Home Economics Association was 
established in 1909, college graduates of Home Economics 
were provided with an organization to set forth the aims 
and philosophy of their profession. The first aims were
". . .to improve the conditions of living in the home, the
29institutional household, and the community-" The follow­
ing is from the creed as written by the association’s first 
president, Mrs. Ellen H. Richards:
Home Economics stands for:
The ideal home life for today unhampered by the tra­
ditions of the past.
The utilization of all the resources of modern 
science to improve the home life.
The freedom of the home from the dominance of things 
and their due subordination to ideals.
The simplicity in material surroundings which will 
most free the spirit for the more important and perma­
nent interests of the home and of society,50
This philosophy seems surprisingly modern and consis­
tent with the purpose of Home Economics today.
In 1914 the extension service was set up and the
PRUnited States Department of Health, Education, and 
Welfare, Office of Education, Academic Degrees, i960 (Wash­
ington: Government Printing Office, i960;, p. 150.
29Dorothy D. Scott, "Home Economics— New Directions," Journal of Home Economics, 51:679, October, 1959.
E. Baldwin, "Mrs. Richard's Creed," AHEA Saga
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Smith-Lever act was passed. The Smith-Hughes act, which 
authorized aid to land grant colleges which prepared 
teachers of home economics subjects, was passed in 1917-
Harris continued the history of home economics. In 
1923 the Bureau of Home Economics was established in the 
Department of Agriculture of the federal government.
Before that time little or no research was done in land- 
grant colleges in the area of home and family life. There­
after, research was done through the Agricultural Research 
Stations, and the extension service advised many families 
through home demonstration agents and 4-H Club work. At 
present, American home economists are helping set up pro­
grams in underdeveloped countries, and many students from
foreign countries are being educated in home economics in
51universities in the United States.
According to Amidon, as colleges and universities
added home economics to their curricula, the field grew and
deepened, becoming an interdisciplinary study which drew
upon the basic sciences and arts for its teaching and 
32research.
Home Economics today is concerned with the following
(Washington: American Home Economics Association, 194-9),
p. 17 »
Jessie W. Harris, "Panorama of Home Economics,"
Journal of Home Economics, 52:87-9, February, I960.
^^Edna P. Amidon, "New Explorations in Home Economics 
Education," Journal of Home Economics, 52:625, October, I960.
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aspects of family living as enumerated by the committee on 
philosophy and objectives :
Family relationships and child development.
Consumption and other economic aspects of personal 
and family living.
Nutritional needs and the selection, preservation, 
preparation, and use of food.
Design, selection, construction, and care of cloth­
ing, and its psychological and social significance.
Textiles for clothing and for the home.
Housing for the family and equipment and furnishings 
for the household.
Art as an integral part of everyday life-
Management in the use of resources so that values 
and goals of the individual, the family, or of society 
may be attained.55
The home economist finds ready employment in educa­
tion, research, business, dietetics and institution admin­
istration, social welfare and public health, and inter­
national service. There are acute personnel shortages in 
these fields. President McCain of Kansas State University 
mentioned that the American Dietetics Association needs 
1,500 dieticians annually and only 1,000 are graduated.-'̂  
Clawson, of the field staff of the Women's Bureau of the 
United States Department of Labor, cited teaching turnovers 
in this field at 5»000 per year and graduates at only 5,000 
per year- She proved that the number of married women 
working is constantly increasing. This trend will require 
the services of an increased number of home economists to 
provide research for the shortcuts which will result in
^^Scott, op. cit., p. 680.
James A. McCain, "The Positive Case for Home Eco­
nomics," Practical Home Economics, 5: 50, October, 1959»
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economy of time and energy-  ̂ Home economics has become 
the largest professional endeavor for women in the United 
States with the exception of elementary educationo
Graduate work leading to the doctoral degree in such 
fields as textiles, nutrition, and child development is 
offered. Research is carried on in each of the fields, and 
the results distributed partly through undergraduate courses
Current Developments of Home Economics in Higher
Education. Education for a career is not the only goal of
college Home Economics courses. The triple purpose of Home
Economics in relation to the students has been defined as
education for: (1) improved personal development, (2)
richer and more satisfying family living, and (5) profes-
56sional specialization."^ To achieve these goals the cur­
riculum has combined the liberal and the fine arts with 
technical studies. Amidon has expressed this concept as :
Home Economics as a field of study has its roots not 
only in the physical and biological sciences, but in 
psychology, sociology, economics, and art. We draw 
from these basic disciplines to solve problems facing 
homes and families, using the scientific method, but 
also recognizing human and artistic values in life.37
The need for a broad liberal arts background was
55-^Augusta H, Clawson, "Triple Dividends from Home 
Economics," Practical Home Economics, 5:31, November, 1959.
^^Home Economics in Higher Education (Washington: 
American Home Economics Association^ l9^9), p. 26.
57Edna P. Amidon, "Home Economics in a Scientific 
Age," Journal of Home Economics, 50:656, October, 1958,
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stressed by many authorities.
President McCain believed there were two reasons for 
the current criticisms of home economics courses as lacking 
substance. They were: (1) widespread ignorance of the
general public (and too many educators) of what home eco­
nomics is all about, and (2) failure of homemaking special­
ists to keep home economics firmly grounded in the liberal 
arts which first nourished it.
An address by the president of Smith college demon­
strated one educator's misconception of the field of Home 
Economics when he said:
One . . . result of the sudden emancipation of women
was that any middle-ground between the most scholarly 
of preparations for the professions and the most voca­
tional of training for home-making has been slow to 
develop. I am not clear why most of the latter could 
not take place in the home, and I would hope that an 
ever-increasing number of qualified women would seek 
graduate and professional careers.39
Home economics provides just such a middle-ground. 
With a possibility of including from fifty to seventy 
percent of their course work in the liberal arts, the home 
economics graduates receive broad cultural information in 
college. The emphasis which they receive on family living 
in home economics courses prepares them to make wise 
decisions concerning the family, which is the basis of our
^^McCain, op. cit., p. 11.
^'^Thomas C. Mendenhall, "Women's Education and the 
Educated Woman," School and Society, 88:438, November 19, I960.
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national strength, and security. Increased specialization 
opportunities are present at the graduate level.
Major changes in society and family life that had 
implications for the teaching of home and family living 
were identified.
Brucher discussed broad changes due to social and 
scientific forces. She included the technological revolu­
tion, the increasing population in the United States and 
the whole world, changing concepts about the education of 
women and the changing role of women in society, great 
technological developments which demand constructive use
for free time, and re-evaluation of education at all levels
zinand in all fields.
Some of the changes of American family life men­
tioned by Amidon concerned the mobile family, earlier mar­
riage, more children, more material goods and services, 
more community work by family members, suburban living, and 
the "transportation job" of the mother- Problems brought 
about by these changes included the need for care and wise 
choices in buying the new kinds of equipment and supplies, 
the increasing number of older people, more leisure for 
more people, and the need for understanding as people from
/Ifall parts of the world meet.
40Olga P. Brucher, "Our Future," Journal of Home 
Economics, 51: 526, September, 1959.
4 1 Edna P. Amidon, "Home Economics in a Scientific 
Age," Journal of Home Economics, 50:656, October, 1958.
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Major socioeconomic changes since the early 1900's 
were identified by the AHEA philosophy and objectives com­
mittee as: (1) changes in the social setting for family
life which resulted in larger, less personal groups and a 
feeling of insecurity; (2) changes in the family which have 
made it less significant as a production unit, but have 
given it greater responsibility for the emotional security 
and stability of its members and have caused increased par­
ticipation by the husbands; (5) changes in income levels, 
sources of family income, and earners' occupations ; (4) 
changes in manner of living which included more ample and 
varied consumption and increased leisure ; (5) changes in 
retail markets, market offerings, and consumers' buying 
practices ; (6) increased public and government interest in
well-being and in high-level consumption; and (7) changes
42in population and in place of residence.
The philosophy and objectives committee of the Amer­
ican Home Economics Association appraised the whole field 
of home economics in light of the above changes and identi­
fied the "New Directions" in which it would need to move to 
meet the challenge of change. Likewise, each college and 
university should re-evaluate its curriculum and objectives
Eppright has suggested that, in addition to taking 
into account the changes brought about by the social and
42Beatrice Paolucci, "Reviewing Our Orbit," Journal 
of Home Economics, 50:499-500» September, 1958.
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scientific forces which influence day-to-day living, the
following factors also be considered :
1. the individual and family competences which we 
have recognized as important for families regardless of 
the circumstances under which they live. . , .
5. the philosophy and trends of basic education 
with which our professional education in home economics 
must be co-ordinated
4-. developments in its (the college's) own and 
other fields of study which provide new bases for help­
ing families 0^3
Simpson cautioned that in our concern with the
changes that have implications for the teaching of home and
family living, we must also remember the constants, those
unchanging factors that affect our programs. She mentioned
certain material aspects of clothing, food, and shelter
that will be with us in the foreseeable future. She wrote,
"Man's need for creative expression might be considered one
4-4-of the basic human needs."
As colleges re-evaluate their programs in light of 
the foregoing, they are also concerned with presenting an 
educationally sound program, respect for and acceptance of 
the program, and attracting students with the desired 
intellectual and personal qualities.
Brucher has said, "College and university programs 
must not only provide professional competence; they must 
also provide greater depth and breadth in liberal
^Ercel S. Eppright, "The Challenge of Today--Chal- 
lenge to the Profession," Journal of Home Economics, 
51 6̂91, October, 1999.
44-Elizabeth J. Simpson, "Constants Affecting the
—28—
education.Eppright stressed the importance of under­
graduate courses in the root sciences and in the arts to 
provide the depth of understanding necessary for research 
and teaching.^^
The liberal arts not only help the student to become 
a well-rounded person, but they can reinforce experiences 
in related areas of professional training. For example,
"Chemistry, physiology, food preparation, and nutrition 
should be taught as supporting subjects ; psychology, child 
development, and family relations should be consciously 
related; . . „
In some cases, liberalizing the education of home 
economics students may result in a decrease of the number 
of home economics requirements. Ayers has suggested reor­
ganization of existing courses for greater depth and con­
solidation of certain other courses to avoid duplication, 
in order to provide an increase in the number of elec- 
tives. An alternative suggestion was a five-year curric­
ulum to provide adequate professional training as well as
Home Economics Program," American Vocational Journal,
: 14-, 29, 30, November, i960.
4-5"^Brucher, op, cit. , p. 528.
4-8Eppright, op. cit., p. 592.
'̂̂ Home Economics in Higher Education (Washington: 
American Home Economics Association^ 194-9), p . 29»
4-8Irma Ayers, "New Directions in Action," Journal 
of Home Economics, 52 : 502, September, I960.
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broad liberal educatioiio
A good discussion of the problem of achieving proper 
balance between "how-to-do-it" techniques and instruction 
in basic principles in home economics courses was given by 
Leahy- She said, "Home economics instruction should iden­
tify and emphasize the principles basic to competent per­
formance in each area» Intelligent or competent performance 
is a matter of practice based upon an understanding of the 
principles involved and ability to adapt them to changing
ZL Qconditions." A consensus of opinions indicated that 
professional competence is based on generalizations built 
up about fundamental principles, rather than on the prac­
tice of applications » Home economists require manipulative 
skills, but because of the rapid and continuing changes in 
the skills due to advances in knowledge, they must learn
the process for acquiring a skill rather than learning a
SOskill for its own sake »
Starcher posed a pertinent question, "Is it possible 
that what you most want is to produce students who can think 
better in the areas associated with home economics?"
4 QDorothy M» Leahy, "New Directions for Teacher Edu­
cation in Home Economics," American Vocational Journal,
May, I960.
50 ̂Beatrice Paolucci, "Reviewing Our Orbit," Journal 
of Home Economics, 50:502, September, 1958.
51George V. Starcher, "An Administrator Looks at 
Home Economics Today," Proceedings of Workshop on Home Eco­
nomics in Small Departments and Departments Located in
-30-
More emphasis is needed on the intellectual, inter­
personal, and managerial aspects of home economics in order 
to develop the ability to make sound decisions and value 
judgments. The students will need to be able to manage 
resources toward furthering physical, social, and psychic 
well-being as well as for economic welfare. They need more 
opportunities to think critically.
Gentry has recommended:
The home economics program should be intellectually 
challenging and stimulating. This does not mean an 
aping of methods and procedures used by other fields. 
Home economics is a unique area of study and can only 
fulfill its function by using techniques and subject 
matter peculiar to its character But it does mean 
that the home economics program . . . should encourage 
a spirit of inquiry in its students as well as the 
satisfaction of meeting immediate needs of personal and 
family life.52
The academic demands of home economics courses must 
be as high as those of other college courses if they are to 
attract the more intelligent students, Sweetman felt that 
the beginning courses were the least demanding and sug­
gested three questions for evaluating them :
1. Are their objectives clear and relevant to the 
proper purposes of higher education?
2. Has their content been revised to meet changing 
ways of living?
3. Has their intellectual quality kept in step with
Liberal Ants Colleges or Units of the College (Washington: 
Ajaerican Home Economics Association, 1959),p. 81.
^^Louise Gentry, "Intellectual Attributed and Educa­
tional Interest of College Home Economics Students," Report 
of Pacific Regional Conference Home Economics Education, 
Ï959 (Washington: Office of Education, I960), p. 29-37«
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the capacity of our students, with the knowledge avail­
able in related science and applied research, and with 
other disciplines on the campus?53
Ayers suggested that special provision be made for 
the superior student. One such provision is the honors 
program used on some campuses which provides an enriched 
college program for students in the upper five percent of 
their home economics class. She advised use of an experi­
mental approach to teaching. She thought faculties should 
be dedicated to productive scholarship and able to talk
with colleagues in fields closely allied to their subject-
54-matter specializations.
Selective admission to home economics education was
considered necessary to improve the quality of home eco-
55nomics instruction by Leahy-
In re-evaluating college programs, the importance of 
research was emphasized. Home economics must have research 
workers who have the breadth and depth of training in the 
basic sciences to enable them to take their places as mem­
bers of a team of specialists for interdisciplinary 
research to solve problems of family living in an age of 
rapid change, as well as to search out new knowledge in
^^Marion D. Sweetman, "To Think Like Home Econo­
mists," Journal of Home Economics, 53 :8, January, 1961.
Ayers , op. cit. , p. 503•
^^Leahy, op. cit. , p. 4-5.
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established areas.
"New Directions" stated that the professional home 
economist needs a general understanding of all phases of 
home economics, and she should excel in depth of knowledge, 
understanding, and skill in at least one area of home eco­
nomics. "Unless home economics can offer professional 
training which will qualify men and women to take their 
places in creating new advancements for personal and family 
living, home economics may find itself merely the hand­
maiden to social studies, biochemistry, physical education,
57engineering, or art. . . ' The common or core program,
whereby students in all areas of home economics take the 
same courses for the first two years, has been suggested as 
the solution of how to educate for both general and profes­
sional home economics. The AHEA Committee on Criteria for 
Evaluating College Departments of Home Economics believed 
that courses focused on problems of family living should be 
a unifying core provided for majors in home economics, and 
available to other students as separate offerings.
Efforts toward increasing enrollment and improving 
the college curriculum in home economics have been reported.
"Home Economics— New Directions," Journal of Home 
Economics, 5T:685, October, 1959»
^"^Dorothy Leahy, "Education for General and Profes­
sional Home Economics," Journal of Home Economics, 4-8:551- 
555, May, 1956.
^^Home Economics in Higher Education (Washington: 
American Home Economics Association^ 194-1), p. 52.
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In order to increase flexibility in their program, the 
School of Home Economics at the University of Connecticut 
decreased from twenty-four to fourteen, the required 
courses in freshman and sophomore years. The University of 
Connecticut increased subject matter areas for outside 
emphasis from three to six groups of courses, and increased 
the number of courses in each area» For example, students 
•were given a choice of six physical science courses in 
place of one. Credit was given for high school physics and 
chemistry. The new curriculum approximates that of the 
College of Arts and Science closely making it easier for 
students to transfer into home economics.^
The offering of service courses for students in 
other major, such as nutrition for elementary education and 
physical education majors, was found to have a positive 
influence on home economics enrollments by Young.
Recommendations toward improvement of the program in 
home and family living at Chico State College, California, 
included the following which are applicable to all fields :
"(4) working with other divisions and departments to inter­
pret the needs of students and to improve and expand inter- 
divisional and interdepartmental services, and
^^Victor A. Christopherson, "Problems in Home Eco­
nomics," Journal of Higher Education, 28:237, April, 1957
^*^Sadye Pearl Young, "Enrollment in Home Economics 
in Selected Negro Colleges," Journal of Home Economics, 
52:672, October, i960.
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(7) establishing and maintaining adequate channels of com­
munication.
A study of factors which seemed to influence 
increased enrollment in twenty-six colleges and universi­
ties in 1955-56 made by the United States Department of 
Health, Education, and Welfare indicated that these factors 
were related to qualifications of staff members; curriculum 
revision; effectiveness of communication among college per­
sonnel and with State Departments of Education; improvements 
in space, equipment, and housing; financial aid for stu­
dents; public relations activities, and communication 
methods and resources. Items listed under curriculum 
changes included:
The family relations area has been included in the 
offerings of the Home Economics Unit rather than in 
other units of the college or university.
Other professional fields required home economics 
courses as part of their curriculum.
Number of hours required for graduation in home eco­
nomics was made comparable to number required in other 
units of the institution.
Science requirements were made to conform with 
those for other Bachelor of Science degrees in the 
institution.
Chemistry requirements were reduced from a minimum 
of five quarters to a minimum of three.
G. D. Wagner (Carlson), "Improving the Program in 
Home and Family Living at Chico State College," Abstracts 
of Doctoral Theses, Journal of Home Economics, 50:225, 
March, 1958®
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A study was made of course offerings without pre­
requisites which were available to nonmajors and majors 
Prerequisites without significant contributions were 
deleted.
o e o o Q o * * o o o * o
Our core curriculum provided an opportunity for all 
students, majors and nonmajors, to take the same work. 
These basic courses, in all areas of home economics are 
offered without prerequisites and can be taken in any 
sequence the student desires. Many students electing 
these courses for one year shift to home economics as amajor.62
In summary, "Home Economics has given to education 
a channel through which the developments of the sciences 
and arts may be brought into intimate and functional rela- 
tionship with problems of daily living." It is necessary 
for each department to constantly re-evaluate its curricu­
lum in relation to the goals and philosophy of the particu­
lar institution as well as the goals of home economics.
Clothing and Textiles
Importance. Because of new technologies and new 
living requirements, the responsibility left to the family 
for clothing and textiles has changed, but not lessened.
The clothing habits of Americans have been changed
A PFactors Influencing Enrollment in Home Economics 
(Washington: U. S. Department of Health, Education, and
Welfare, 1957) Mimeographed. Mise. 3520, pp. 6-7<>
^^Flora Rose, "Significance of Home Economics in 
Education," Journal of Home Economics, 49:655, October,
1957-
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by the availability of mass-produced ready-made garments
and new fabrics. The economic need of the mother to make
clothes for the family has lessened. Johnson reported on
a recent survey of home sewers by MacFadden Publications
which revealed that thirty-three percent sewed for economy
and forty-one percent sewed for relaxation, to be creative,
or because they enjoyed sewing as a pleasant and fruitful
hobby. She continued, "Although sewing for thrift is
largely on its way out, there is a great upsurge of interest
in creativeness, in arts and crafts, in the do-it-yourself
use of leisure time."
A report by Simplicity company stated that sixty-
three percent of the total female population sew crea- 
55tively.  ̂ Johnson mentioned that the self-expression of 
the home sewer is aided by fashion magazines, top-flight 
designers' patterns, simplified and streamlined methods of 
construction, magazines which teach women to plan clothes 
around their individuality, and the returned pride of 
craftsmanship.^^ Increased leisure time has provided more 
opportunity to develop this creative activity-
Labarthe brought out another way in which our
^^Doris Johnson, "A New Direction in Clothing Con­
struction," Journal of Home Economics, 52:753» November, i960.
^^Frances Adeline Hoxworth, "A Study of Certain 
Selected Home Sewing Surveys of Recent Years" (unpub­
lished Master's thesis, Cornell University, 1958).
^^Ibid., p. 753.
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ctiangiiig way of life has affected clothing considerations®
A generation ago a person owned clothes for dress or work; 
now there are many categories— dress, semi-dress, informal, 
casual, work, play— with many styles and designs and 
colors, textures, and materials to choose from»^*^
Formerly if the consumer knew what to expect from 
the four main natural fibers— cotton, wool, silk, and 
linen, and from two man-made fibers-— rayon and acetate, her 
knowledge of the performance characteristics of most 
fabrics was fairly complete® Now, the buyer has at least 
thirty new man-made textile fibers of importance available. 
A myriad of new finishes are being used® The new Textile 
Fiber Products Labeling Act protects the purchaser only if 
she has a general knowledge of the performance character­
istics of the different genera, or families, of fibers®
The home economist, as teacher, extension agent, or in bus­
iness, is the principal agent of such information® As a 
researcher, the home economist is adding to the specialized 
body of knowledge concerning performance, treatment, and 
care of textiles.
The homemaker must be able to make wise management 
choices in use of time, energy, money, human and other 
resources for the clothing needs of the family® She can 
foster a sense of security and belonging through wise use
^Jules Labarthe, "Current Developments and a Look 
Ahead in Textiles and Clothing," J ournal of Home Economics, 
51;525, September, 1959»
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of clothing, and can help maintain family morale through 
personal appearance.
At the College Level. Clothing and textiles at the 
college level is a broad field which can draw upon an 
abundant history and a specialized body of knowledge to 
give students an understanding of underlying principles 
upon which to base wise decisions. Principles of economics, 
sociology, psychology, art, and the sciences are incorpo­
rated.
A work conference of college teachers of textiles 
and clothing from all regions of the United States, held at 
the University of Maryland in 1936, discussed at length 
certain contributions which their field made to education. 
These contributions included : helping the individual with
his social-psychological, managerial, and physical needs; 
providing opportunity for aesthetic satisfaction and crea­
tive expression; furthering the well-being of the family; 
and gaining insight into the economic, psychological, and 
sociological phenomena in a society
The conference discussed general socio-psychological, 
managerial, economic, aesthetic, and hygienic goals for all 
college students. More specific goals for certain majors 
in home economics were listed as (1) an understanding of 
fibers and fabrics, (2) an understanding of principles of
"Clothing and Textiles Move Forward," Journal of 
Home Economics , 4-8 :633, October, 1936.
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garment construction and ability to apply them, (3) ability 
to use art principles professionally, (4- ) ability to design 
clothing and textiles creatively, (5) a knowledge of chemi­
cal and physical properties of textiles in relation to 
their end use, (6) an appreciation of social and psycholog­
ical forces in clothing behavior, (7) knowledge of the 
place and force of fashion in society, (8) an understanding 
of the problems of family planning in relation to clothing 
and textiles, (9) knowledge of socioeconomic forces at work 
in world-wide textile and clothing industries, (10) knowl­
edge of problems related to standards and consumer- informa­
tion, and (11) knowledge of clothing and textiles throughout
,, 69the ages.
Objectives in clothing and textiles have been related 
to the recommended competences in home economics from the 
report by the philosophy and objectives committee. For 
example, the competence— to be able to distinguish between 
wants and needs— could be implemented by the following 
clothing and textiles objectives : ability to judge service­
ability or luxury, development of skill in clothing manage­
ment, and ability to analyze the power of fashion and the 
individual's style, "To have the ability to use one's 
knowledge to supplement legal minimal protection" would be 
carried out in part by an understanding of the new Textile
*̂̂ Ibid. , p. 6,
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Fiber Products Labeling Act and the L22 Standards.
Clothing construction courses at the college level 
have been criticized, yet their place has been justified 
since basic skills must be mastered before they can be used 
to advance knowledge and creation. It was considered 
important that emphasis be on basic principles so that when­
ever the student should meet the principle she could apply 
ito Values of clothing construction knowledge in profes­
sional work were discussed by Werden» Majors in textiles 
and clothing must know the principles and have some degree 
of skill in applying principles to making of clothes 
Designers need to know which design features can be incor­
porated into construction of a dress. Textile researchers 
must keep in mind the end product of their work. Teachers, 
whether in high school, extension, adult classes, or col­
lege, must understand and be able to demonstrate basic
71principles of clothing construction,
Johnson has discussed the importance of skill in 
sewing to teachers and to clothing and textile home econo­
mists in business:
To believe that a theoretical knowledge of the sub­
ject is sufficient is a serious mistake. There is no
^Margaret Alexander and Alberta Hill, "New Direc­
tions Guide Program Planning," Journal of Home Economics, 
52:85, February, i960,
Jane Warden, "The Place of Clothing Construction 
in the College Program," Journal of Home Economics, 52:340, 
May, I960,
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substitute for being able to do yourself whatever you 
are demonstrating and thereby be able to answer ques­
tions, not from the book, but from experience.
The future clothing and textile home economist in 
business will be successful only if her mind is informed 
by hands that are adept and that love to work with the 
materials of her profession. No art, no craft can be 
taught with an untrained hand.72
Werden implied that courses in clothing construction 
at the graduate level should emphasize use of skills to be 
creative through the medium of flat pattern designing or 
draping. In these courses the graduate student should be 
experimental in working with new fabrics.
Students from foreign countries, where there is less 
opportunity to buy ready-made apparel, need to develop 
technical skill, Wybourn enumerated some of their special 
needs. They need help in the use of community resources 
and in order to be able to adapt teaching methods to their 
country's situation. Many need to learn pattern making.
Most need to develop choice making abilities so as to be 
able to select clothing to enhance personal appearance and 
to be able to buy fabrics for sewing,
A specific example of changes in the clothing cur­
riculum for prospective teachers at Central Michigan Col­
lege was given by Wallace, The required clothing
Johnson, o£, cit. , p. 753 
*^^Werden, o£, cit., p. 541.
^ Marjory Wybourn, "Clothing and Textile Education 
for College Students from Other Lands," Journal of Home 
Economics, 51:418-21, June, 1959.
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constr\iction courses were reduced from five to three which 
were titled : Beginning Clothing, Intermediate Clothing,
and Advanced Clothing. (However, the number of credits 
was only reduced from eleven to ten.) Increased enroll­
ments necessitated using group methods of instruction in 
place of individual instruction. The course content had to 
be kept flexible. Some subject matter had to be deleted in 
order to add new materials.
Some of the questions which the department at Cen­
tral Michigan College considered when re-evaluating the 
program follow. Are we giving clothing construction more 
emphasis than it merits? Are we giving enough emphasis to 
consumer problems in clothing? Are we providing for expe­
riences with new textiles as well as the old? Are we pro­
viding for the newer aspects of clothing study— its 
sociological and psychological implications? Are we giving 
consideration to the family-center approach, teaching prin­
ciples, providing for decision making? Is our teaching as 
realistic as possible? Are we helping students see the 
influence of textiles and clothing in international rela­
tionships? Is our program "academically respectable?"
75Are we willing to move away from tradition? ^
An experiment in the "Family Clothing Problems" 
course at the University of Delaware was described by Wines.
^Martha Dee Wallace, "Integrated Clothing Courses for Prospective Teachers," Journal of Home Economics, 
51:25-7, January, 1959»
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Tiie purpose of the changes was to give more direct rela­
tionship of sociology, psychology, and economics to cloth­
ing. The course consisted of two lecture-discussion hours 
plus two two-hour lahs per week.
In the lab classes students made garments for needy 
preschool children. By visiting the children’s homes, the 
students became acquainted with the lower socio-economic 
status home. The project helped them evaluate desirable 
features of children’s clothing, the local children’s 
ready-to-wear market, and the feasibility of making gar­
ments over. The other project of making a man’s shirt 
taught time management, desirable qualities of men’s wear, 
and improved skills relative to maintaining clothing for 
the family.
In the lecture-discussion meetings the physical 
needs of individual family members were discussed. The 
newer aspects were handled by study-discussion questions 
and individual student investigation of additional infor­
mation from areas of psychology, sociology-anthropology and 
economics. It was necessary to first strengthen the 
teacher’s background in the social sciences, and then pro­
vide appropriate reading lists with each set of ques­
tions .
Additional criteria for such re-evaluations will be
'̂ ^Mary E. Wines, "Experiment: One Step at a Time!"
Journal of Home Economics, 51«552-355, May, 1959.
increasingly available. The 1960-51 plan for action of the 
textiles and clothing section of the AHEA includes the fol­
lowing among its nine proposals:
2. Examine reseaxch and educational programs (col­
lege, secondary, and extension) in textiles and cloth­
ing in light of change to determine the re-direction 
needed to adapt these programs to individual, family, 
and professional needs in a changing society.
3o Assist in the national program of work in 
defining and differentiating the function and nature of 
textiles and clothing at each educational level--ele- 
mentary, secondary, college, and adult.77
The Second National Work Conference of college 
teachers of clothing and textiles which is to be held June, 
1961, at the University of Illinois, will aim at presenting 
a consolidated set of criteria that the Central, Eastern, 
and Western groups have been developing at their annual 
meetings.
At the I960 conference of the Western group, Dr- 
Arlene Otto, in a talk titled "Quality Education,"presented 
areas to consider in developing quality education in cloth­
ing and textiles. She asked :
What are we doing to instruct different size groups? 
Are we experimenting with classes of 300 as well as 
classes of ten? . . . Can we achieve excellence with
large enrollments or should we select only the academ­
ically endowed?
Is the program flexible enough so that students have 
opportunities to explore new ideas and use newer
^^Lois Gilmore, "Plans for Action, Textiles and 
Clothing (1960-61)," Journal of Home Economics, 32:579, 
September, i960.
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products? Are we teaching students to solve problems 
and make decisions so they can face more intelligently 
new problems in later years?
Has our home economics program adjusted to our con­
sumption economy? Are we helping students learn to 
make wise choices?
Are the learning experiences in your classes the 
"real" problems families have in managing time, energy 
and money? . . .  Do we balance our course time to 
incorporate the psychological, social and economic 
aspects of clothing for the family or are these just 
token aspects in the program?
How does clothing, textiles and related art fit into 
the broad background home economists will need?
Dr- Otto suggested four keys to quality teaching:
_ select and encourage only our best teachers 
/students? for teaching; allow and promote students to 
be more self-directive in their learning; help stu­
dents inter-relate their knowledge with the knowledge 
of other disciplines and with daily living ; and developyo 
creative analytical thinking on the part of all students.'
Evaluative Criteria
As a summary, criteria that could be considered by a 
clothing department when re-evaluating its curriculum and 
course offerings were developed by the writer. These were 
based on recommendations found in a study of the literature.
Curriculum. 1. Allow ample opportunities for the
Arlene Otto, "Quality Education," Proceedings of 
the Seventh Conference of College Teachers of Clothing. 
Textiles, and Related Arts, Western Region, I960, pp. 11- 
14„ ^Mimeographed)
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inclusion of liberal arts courses in programs.
2» Require enough courses in clothing construction 
so that the student has an understanding of principles of 
garment construction and the ability to apply them, but 
never so many that she is simply practicing skills in sew­
ing. Fewer clothing construction courses should be required 
from majors not in the fields of teaching, extension, or 
design.
3. Emphasize flat pattern and draping techniques in 
clothing courses at the graduate level,
4-, Consider use of a core program where students in 
all fields of home economics take the same courses for the 
first year. This curriculum would provide a foundation for 
professional specialization and choice of pertinent elec­
tives in the later years.
5. Make special provision for the superior students. 
Pretesting may prove that some students could omit the 
first construction course. Use of the honors program could 
be considered.
6. Encourage special courses at large universities 
as electives for students in other fields. All schools 
could offer basic courses without prerequisites to encour­
age students from other fields to enroll.
Courses. 7* Consider re-organization of content of
existing courses to meet changes in modern living. Include 
newer aspects of clothing— its sociological and
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psychological and economic implications. Give more emphasis 
to the intellectual, interpersonal, and managerial aspects 
of clothing.
8. Give instruction in basic principles that can be 
applied to many situations.
9. Present the latest information on textiles, and 
techniques in clothing construction.
10. Help students inter-relate course learning with 
the knowledge of other disciplines. For example, by using 
applications of chemical formulas in textiles and sociology 
applications in clothing, the courses may also be made more 
rigorous.
11. Relate course learning to daily living and the 
whole world. Study of clothing should provide a background 
for making choices as a consumer-
12. Encourage a spirit of inquiry in the students. 
Assign extra readings, reports, and research.
13. Adapt course to the needs of the students. Use 
placement tests to discover these needs as well as to place 
students in correct section or course-
14. Strive to develop creativity. Relate art to the 
field of clothing and textiles. Such teaching will con­
tribute to the student's liberal education.
13» Do not be afraid to experiment.
16. Remember that home economics is a unique area of 
study- Do be aware of the primary worth of the clothing
-4-8-
course and do a good job of teaching that material rather 
than a poor job of teaching one of the inter-related sub­
jects, such as sociology, for example.
Not all sixteen criteria listed above will be dis­
cussed in the "Conclusions and Recommendations," Chapter 
IV. Only criteria one through seven, eleven, and thirteen 
will be applicable to a catalogue study of the curricula 
and course offerings.
CHAPTER III 
ANALYSIS OF DATA
In order to study the area of clothing and textiles 
within the home economics departments of colleges in the 
Western states a study of the literature and of current 
catalogues was made.
This chapter presents information about course 
offerings and course content in clothing and textiles and 
the curriculum in home economics at the colleges and uni­
versities studied. The information was gathered from the 
1960-51 general catalogues of public colleges and univer­
sities which offered a degree in home economics. In some 
cases, letters to the heads of the departments were neces­
sary to elucidate the explanations under course offerings.
Only nine colleges from California were included. 
Those California colleges which did not have a 1960-61 
catalogue available and whose catalogues were not available 
in the registrar's office at Montana State University were 
eliminated from the survey. Catalogues were procured from 
all of the public colleges and universities which offered a 
degree in home economics in the other Western states. Pro­
grams in the twenty-eight schools shown in Table I were 
studied.
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TABLE I
COLLEGES AND UNIVERSITIES INCLUDED IN THIS STUDY
College or University Location
University of Arizona Tucson
Arizona State College FlagstaffArizona State University Tempe
University of California Berkeley
University of California Davis
University of California Los Angeles
University of California Santa Barbara
Chico State College Chico
Sacramento State College Sacramento
San Jose State College San Jose
California State Polytechnic College San Luis Obispo
Los Angeles State College of Applied
Arts and Sciences Los Angeles
University of Colorado Boulder
Colorado State University Fort Collins
Colorado State College Greeley
University of Idaho Moscow
Idaho State College Pocatello
Montana State University Missoula
Montana State College Bozeman
University of Nevada Reno
University of New Mexico Albuquerque
New Mexico State University University Park
Oregon State College Corvallis
University of Utah Salt Lake City
Utah State University Logan
University of Washington Seattle
Washington State University Pullman
University of Wyoming Laramie
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Lists of the colleges which granted a degree in home 
economics were obtained by writing to the State Supervisor 
of Home Economics Education in each of the eleven Western 
states. These were checked with the catalogues. Eor Cali­
fornia the booklet printed by the California Home Economics 
Association, California Colleges and Universities Offering 
a Ma,ior Curriculum in Home Economics was used.
Nevada and Wyoming each have only one state univer­
sity. Oregon has only one public college which offers the 
degree in home economics. Idaho, Montana, New Mexico, Utah, 
and Washington offer the home economics degree at two insti­
tutions; Arizona and Colorado, at three.
Administrative Organization
Home economics departments were most often a part of 
arts and sciences or liberal arts divisions of the colleges 
and universities, with eleven of the departments (thirty- 
nine percent) in this study falling in this category. Six 
of the departments (twenty-one percent) were administered 
as independent units. Five (17*9 percent) were under the 
College of Agriculture. Three (10.? percent) were part of 
a division of applied arts. One was under the division of 
sciences and occupations ; one was under the division of 
professional schools ; and one was a part of the college of 
education. Table II shows in detail the administrative 
organization of the schools studied.
Table II also shows that fifteen (53*6 percent) of
TABLE II
ADMINISTRATIVE ORGANIZATION
Division of which Home Economics 
is a part Institution
Area of Concentration in 
Clothing and Textiles
Arts and Science or University of California at Los Angeles Yes
Liberal Arts University of Colorado, Boulder Yes
Montana State University, Missoula Yes
University of Washington, Seattle Yes
Arizona State College, Flagstaff No
California State Polytechnic College No
Chico State College No
Colorado State College, Greeley No
University of Idaho, Moscow No
Idaho State College, Pocatello No
University of New Mexico No
Independent Arizona State University, Tempe Yes
Colorado State University, Fort Collins Yes
Oregon State College, Corvallis Yes
University of Nevada, Reno Yes
Utah State University, Logan Yes
Washington State University, Pullman Yes
College of Agriculture University of Arizona, Tucson Yes
University of California at Berkeley Yes
University of California at Davis No
New Mexico State University, University Park No
University of Wyoming, Laramie Yes
Division of Applied Arts University of California at Santa Barbara No
Los Angeles State College of Applied Arts
and Sciences No
Sacramento State College No
Other:
Division of Sciences and Occupations San Jose State CoI]e ge Yes
Division of Professional Schools Montana State College, Bozeman Yes
College of Education University of Utah, Salt Lake City Yes
IvnN3
I
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the schools offered a program in a phase of clothing and 
textiles, while thirteen schools (4-6.4- percent) did not 
offer such an area of concentration.
All of the independent schools of home economics 
offered a curriculum in some phase of clothing and textiles, 
As a general rule these were the schools offering the 
greater number of areas of concentration in the field of 
home economics and the greater number of course offerings 
in clothing and textiles as shown on later tables.
The percents of departments under agriculture and 
liberal arts offering an area of concentration in clothing 
and textiles raziked closely. Forty percent of the depart­
ments which were divisions of colleges of agriculture, and 
thirty-six percent of departments administered under arts 
and science or liberal arts offered curricula in a phase 
of clothing and textiles. The University of Arizona, 
Montana State College, and University of Washington 
departments were designated as Schools of Home Economics, 
and did offer such a field of interest. The designation, 
"School," seemed to signify a larger unit than "Depart­
ment . "
San Jose State College, whose home economics 
department was a part of the Division of Sciences and Occu­
pations, and the University of Utah, where the department 
was under the College of Education, both offered areas of 
concentration in clothing and textiles.
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None of the departments which were a part of a 
division of applied axts offered an area of concentration 
in clothing and textiles. In fact, they only offered pro­
grams in general home economics and in home economics edu­
cation .
Areas of Concentration
Areas of concentration offered at the twenty-eight 
colleges studied are shown in Table III. Since a large 
number of titles were given to identify the various pro­
grams, they were condensed into general home economics and 
six areas of concentration. In Table III "Foods and 
Nutrition" included programs in foods, food and nutrition, 
nutrition, dietetics, institutional management, and food 
technology. "Clothing, Textiles, and Related Arts" 
included clothing and textiles; clothing, textiles and 
related arts ; textiles and clothing; fashion merchandizing; 
textile science ; clothing design ; merchandizing and fashion 
promotion ; interior design; textiles, clothing and art ; 
interior design; interior decoration and home planning. 
"Child Development and Family Life" included family life 
and home administration, family living and child develop­
ment, family life, social welfare, family sociology, social 
work, child development and family relationships, child 
development and family relations, home management and 
family economics, and household administration, occupa­
tional therapy- "Home Economics Communications" included
TABLE III
AREAS OF CONCENTRATION IN HOME ECONOMICS OFFERED AT TWENTY-EIGHT WESTERN COLLEGES
GeneralHome Economics
Clothing, Textiles and Related Arts Home Economics Education Foods and Nutrition
Family Life AND Child 
development
Home EconomicsCOMMUNICATI ONS Extension
u. OF Arizona U. OF Arizona U. OF Arizona U. of Arizona U. OF Arizona u. OF Arizona
Berkeley Berkeley Berkeley Berkeley Berkeley Berkeley
Davis Davi s Davis Davi s Davi s
Los Angeles Los Angeles Los Angeles Los Angeles
Santa Barbara Santa Barbara Santa Barbara
Chico State Chico State
Sacramento State Sacramento State
Calif. Poly. Calif. Poly.
L. A. APPLIED Arts k Sciences L. A. Applied arts & SCIENCES
San Jose State San JOSE State San JOSE State San JOSE STATE San JOSE State San Jose State
Arizona State College Arizona State College
ARIZ. STATE U. ARIZ. State u. ARIZ. State U. ARIZ. STATE U. Arizona State u.
Ivnvn
I

u, OF Colo, U. OF Colo. U. OF Colo. U. OF Colo. U. OF Colo.
Colo. State U. Colo. State U. Colo. State U. Colo. State U. Colo. State u.
Colo. State College
Idaho state College
U. OF Idaho
Mont. State u.
New Mexico State U.
U. OF New Mexico
u. OF Utah 
Wash, state u. 
U. OF Wash.
Mont. State College
Mont. State U.
Colo. State College
Idaho State College
U. of Idaho
Mont. State College
Mont. State U.
New Mexico State U.
Colo. State College
Idaho State College
U. OF Idaho
Mont. State College
Mont. State U.
New Mexico State U.
Idaho State College
Mont. State College
Mont. State U. Mont. State U.
Idaho State College
U. of Idaho
Mont. State College
U. OF New Mexico u. of New Mexico
U. OF Nevada u. of Nevada U. of Nevada U. of Nevada U. of Nevada u. of Nevada
Ore. State College Ore. State College Ore. State College Ore. State College Ore. State College Ore. State College 
Utah State U. Utah state U. Utah State U. Utah State u. Utah State u.
U. OF Utah U. of Utah U. of Utah U. of Utah u. of Utah
Wash. State U. Wash. State U. Wash. State u. Wash. State u. wash. State u. wash. State u.
I
O'
I
U. OF Wash. U. OF Wash. U. OF Wash. U. OF Wash. U. OF Wash.
U. OF WYO. U. OF WYO. U, OF WYO. U. OF WYO.
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iiome economics and journalism, news or magazine writing, 
home economics communications, and home economics writing.
All of the colleges offered major concentration in 
"Home Economics Education." Only four of the institutions 
did not offer a curriculum in "General Home Economics." 
Since these were colleges which emphasized home economics, 
it was assumed that there were broad offerings available 
in these schools. One of these schools suggested, "Stu­
dents who wish to major in home economics, but who are not 
entering a specialized field other than homemaking, may 
choose the Child Development and Family Relationships 
Option, with electives as worked out with the class 
adviser -
"Foods and Nutrition" was the next largest field of 
concentration, being offered by twenty-two (78.6 percent) 
of the colleges studied. Areas of concentration in "Cloth­
ing, Textiles, and Related Arts" were offered by sixteen 
(57.1 percent) of the schools. "Child Development and 
Family Relations" options were offered at fourteen (50 per­
cent) of the institutions. Concentration in some phase of 
"Home Economics Communications" was offered by eight (28.6 
percent) of the colleges studied. Ten (55*7 percent) of 
the institutions mentioned a curricula for "Extension 
Service" in their catalogues.
'̂ M̂ontana State College Bulletin, 1960-1962 (Montana 
State College, Bozeman), p. 189.
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Out of the twenty-eight schools studied, nine 
offered at least six areas of concentration; seven offered 
five areas; three offered four areas ; four offered three 
areas ; and five offered only two areas.
Credit Hours Required for a Bachelor's Degree and in Home 
Economics Subjects
Minimum semester credits required for graduation 
ranged from 120 to 135. University requirements in health 
and physical education were included in this total. No 
mention of required physical education courses was found in 
the catalogues of the University of California at Berkeley 
or Davis, hut it was stated that a maximum of four credits 
in physical education would he applicable toward graduation 
requirements at those two universities.
The semester hours required in home economics sub­
jects for a general home economics major varied from 
twenty-two and two-thirds at Utah State University to 
sixty-two at the University of Nevada. The percent of 
required home economics semester credits varied from 18.5 
percent to 4-5.6 percent of the total needed for graduation. 
The median was thirty-two percent of the total. These 
represented minimum credits in home economics. Table IV 
shows semester credits required for a Bachelor's degree and 
credits required in home economics subjects.
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TABLE IV
MINIMUM SEMESTER CREDITS REQUIRED FCR A BAGHELCR'S DEGREE 
INCLUDING CREDITS REQUIRED IN HOME ECONOMICS SUBJECTS
Institution
Semester Hours Reauired; _ ---------------- ^----- Percent
for in Home Home Economics
Graduation Economics Credits Are
Subjects * Of Total
University of Nevada 136 62 45.6
Montana State College 136 45 1/3 33.3
New Mexico State University 132 56 42.4
Colorado State University 132 52 1/3 39.6
California State Polytechnic 132 32 24.2
University of Arizona 130 40 30.8
University of Idaho 128 47 36.7
Idaho State College 128 41 32.0
Washington State University 128 38 29.7
Oregon State College 128 36 2/3 28.6
University of New îfexico 128 34 26.6
University of Wyoming 126 48 38.1
Arizona State University 126 40 31.7
Arizona State College 125 35 28.0
Chico State College 124 40 32.2
University of Colorado 124 40 32.2
San Jose State College 124 40 32.2
Los Angeles State College of
Applied Arts and Sciences 124 37 29.8
Sacramento State College 124 36 29.0
Montana State University 124 33 1/3 26.8
University of California
26.6at Berkeley 124 33
University of California
at Davis 124 33 26.6
Colorado State College 124 32 25.9
Utah State University 124 22 2/3 18.2
University of Utah 122 45 1/3 37.1
University of California
42.5at Los Angeles 120 51
University of California
at Santa Barbara 120 40 33.3
University of Washington 120 40 33.3
*for a major in Clothing and Textiles where offered. Tables V and VI 
show Home Economics credits required for concentration in General Home 
Economics.
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Distribution of Credits Required in All ColleRe Subjects 
In an effort to show how general an education was 
possible with a degree in home economics, Table V was con­
structed to show the distribution of total semester credit 
hours required for a general home economics degree. Since 
not all of the schools offered a major in clothing and 
textiles, this was thought to be a fair method for compari­
son. Table VI shows the same information in percent form.
The subjects included under the various headings for 
Tables V and VI are shown below.
Natural Humanities
Science and Social and
Mathematics Sciences Fine Arts Other
Chemistry Economics English Home Nursing
Physics History Speech
Zoology Psychology Literature
Biology Sociology Philosophy
Anat omy Political Science Music
Physiology Art
Bacteriology
Botany
Mathematics
If a student majored in Home Economics in the Col­
lege of Arts and Sciences at the University of New Mexico 
he earned 70.5 percent of his credits in general education. 
However, it was also possible to major in home economics in 
the college of education there and in that case, 32 percent 
of the total credits were earned in general education. The 
seventy percent at the University of New Mexico was the
TABLE V
DISTRIBUTION OF TOTAL SEMESTER CREDIT HOURS 
REQUIRED FOR A GENERAL HOME ECONOMICS DEGREE
Institution Health and Natural Social Humanities HomePhysical Sciences k Sciences and Economics OtherEducation Mathematics Fine Arts
Electives
Free Restricted
Arizona State College 
Arizona State University 
University of Arizona
University of California: 
Berkeley 
Davis
LOS Angeles 
Santa Barbara
Chico State college
Sacramento State College 
San JOSE State College
,6 12
California State Polytechnic J
LOS Angeles State College of Applied Arts and Sciences 4
University of Colorado 2
14
18
12
15
14
12
10
10
9
20
18
18
15
12
I?
15
12
12
12
10
i6
9
18
22
15
12
15
12
15
16
35 20 18
40 46 9*
40 55
46 40
59 51
40 55
40 3 26
40i 4 35?
24-40 25-46 12-20*
40 39 6*
44 51
57 40 7
40 38

Colorado State University
Colorado State College
Idaho State College
University of Idaho
Montana State University
Montana State College
University of Nevada
University of New Mexico
New Mexico State University
Oregon State College
University of Utah
Utah State university
Washington State University
University of Washington
University of Wyoming
11 13
18
10
12
13
12
12
15
I I
IB
16
6
22
17
12
20
IB
IB
14
13
12
29
52
32
4l
47
33
45
62
34 
56
37
24
23
38 
40
48
30
62
33
10
57
44
22
44
65
40
49
32
25
49
*ELECTIVES restricted TO COURSES IN GENERAL EDUCATION OR ARTS AND SCIENCES.
TABLE VI
PERCENT DISTRIBUTION OF TOTAL SEMESTER CREDIT HOURS 
REQUIRED FOR A GENERAL HOME ECONOMICS DEGREE
INSTITUTION Health and PhySICAL Education
Natural Sciences t Mathematics
SocialSciences HumanitiesANDFine Arts
HomeEconomics Electives Free Restricted
Required General Education
Possible
generalEducation
Arizona State College 3.2 12.8 9.6 4 .8 28 16 14.4 48 64
Arizona State University .8 6.35 6.35 1 1 .1 31.7 36.6 7.15* 30.95 68
University of Arizona 3.8 6.15 6.92 12.3 30.8 40.77 25.37 66
University of California: Berkeley 11.3 14.5 7.25 37.1 32.2 33.05 65
Davi s 14.5 14.5 14.5 31.4 25 43.5 68Los Angeles 10 12.5 33.3 44 .2 22.5 67Santa Barbara 1.67 12.5 10 18.3 33.3 21.7 40 .8 63
Chico State College 1.6 11.3 13.7 10.5 32.2 30.7 35.5 66
Sacramento State College 2 . 4 9.2 12.1 9.68 19-32 20-37 9.7-16* 30.98 68
San JOSE State College 3.2 8.1 9.7 10.5 32.2 31.5 4 .8 33.1 65
California State Polytechnic 2,27 7.6 9.1 9.68 33.3 30.3 26.38 56
Los Angeles State College 1 Applied Arts and SciencesOF 3.2 7.25 9.68 12,1 29.8 32.3 5.65 29.03 61
I

University OF Colorado 1.6
COLORADO State University .76
Colorado State College 4 .8
Idaho State College 3.12
University of Idaho 3.12
Montana State University 3.2
Montana State College 2.94
University of Nevada 2.9
UniVERSITY of New Mexico 3.12
New Mexico State University 3
Oregon State College
University of Utah
Utah State University
University of Washington
University of Wyoming
2.34
2.46
Washington State University 3.2
3.2
.6
16.1
8.3
4 .8
12.5
11.7
6.4
I I .8
7.35
10.9
7.8 
9.83
10.8 
9.38 
3.0 
17.3
8.07 
9.83
7.23
9.38
11.7 
11.3
3.9
8.1
7.0
13.6 13.6
12.3 
4.9 
3.8 
10.1 
14.2
9.3
12.9
10.6
13.2
8 .8
14.1
10.6
14
10.8
32.2
39.4
7.23 23.9
13.6 32.0
6 . 4 26.6
33.3
43.6
26.6
42 .4
29.0
9.83 19.7
18.5
9.38 29.6
24 .2 33.3
30.6
22.7 7.6 
30.0
27.4
10.9 36.7 16.4 10.15*
13.3 38.1
43.9
30.8
30.1
16.7 
34.4
33.2
32.2 
38.1
26.7
19.8
38.3*
37.07 
36.33
19.30
37.48
44.43
24.1
32.4
24.23
70.3
37.8
33.3
24 .6
27.4
29.06
43.4 
40.3
67
39
53
38
60
70
63
34
70
33
69
73
60
67
70 
60
I
I
'‘Electives restricted to courses in general education or arts and sciences.
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greatest number of credits required in general education at 
any of the institutions studied. Other general education 
requirements ranged from forty-eight percent of the total 
curriculum at Arizona State College, which required at 
least sixty hours in liberal arts, to 19»3 percent required 
at Colorado State College «
Students would be expected to have a larger number of 
liberal arts credits than the minimum required since they 
had varying numbers of free electives with which to work. 
Free electives ranged from 16.0 percent to fifty percent. 
Therefore, in a given school there was a large degree of 
variance in the actual degree of a liberal education 
achieved due to the student's choice of electives, choice 
of a minor subject, or inclusion of education requirements. 
It was possible for home economics students to obtain from 
fifty to seventy percent of their total credits in
liberal and fine arts. At all of the colleges studied 
except one, it was possible for home economics graduates to 
earn over fifty percent of their course work in liberal and 
fine arts subjects, depending again upon the field of minor 
concentration.
Course Offerings in Clothing and Textiles
Clothing construction courses offered are shown in 
Tables VII and VIII. Clothing construction courses taught 
in departments which offered an area of concentration in 
clothing and textiles are shown in Table VII. Table VIII
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TABLE VII
CONSTRUCTION COURSES TAUGHT IN HOME ECONOMICS DEPARTMENTS
OFFERING AN AREA OF CONCENTRATION IN CLOTHING AND TEXTILES
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Arizona 
State U. X X X X X X XU. of 
Arizona X X X X X
U. of 
Calif, at 
Berkeley X X X
U, of 
Calif, at 
Los Angeles X X X X X
Colorado 
State U. X X X X X X X X X
U. of 
Colorado X X X
Montana 
State C. X X X X X X
Montana 
State U. X X X X
U. of 
Nevada X X X X X*
Oregon 
State C. X X X XX X X* X*
San Jose 
State C. X X X X
U. of 
Utah X X X X X X
Utah 
State U. XX X X X X X X X
Wash. 
State U, X X X X X X X
U. of 
Wash. X X XX X X X X X
U. of 
Wyoming X X X X* - X*
* Includes draping.
—6*7“
TABLE VIII
CONSTRUCTION COURSES TAUGHT IN HOME ECONOMICS DEPARTMENTS
NOT OEEERING AN AREA OE CONCENTRATION
IN CLOTHING AND TEXTILES
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Arizona
State
College X X X
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Calif, at 
Davis X X
U, of 
Calif, at 
Santa Barbara X X X *
Chico
State
College X X
Calif, State
Polytechnic
College X X X X*
Colorado 
State Co X X X X X
Idaho 
State C. X X X X X
Uo of 
Idaho X , X XX X X
Los Angeles 
C,of Applied 
Arts & 
Sciences X X X X*
New Mexico 
State U, X X X
Uo of 
New Mexico X X X
Sacramento 
State C, X X X X*
* Includes draping,
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presents the same information for schools not offering major 
concentration in clothing and textiles.
The schools which offered an area of concentration 
in clothing and textiles averaged the larger number of con­
struction courses. Schools not offering specialization in 
clothing averaged 5*75 construction courses, while those 
offering clothing specialization averaged six. The Univer­
sity of California at Berkeley and the University of Colo­
rado were departments offering the clothing and textiles 
field which had fewer (three) offerings than the average of 
the departments not offering that option. The University 
of Idaho was the only school in the other group which 
offered more courses than six.
Construction courses being offered fell into the 
following groups : basic or fundamental construction; inter­
mediate or basic clothing construction; family clothing; 
clothing for non-majors; tailoring ; advanced tailor­
ing; flat pattern, draping, advanced flat pattern; and 
advanced draping.
Every institution offered a course in basic clothing 
construction except Arizona State College. Basic, inter­
mediate, and family clothing construction courses were 
taught at eight of the universities studied. Either basic 
and intermediate clothing construction or basic and family 
clothing construction combinations were offered at fifteen 
of the twenty-eight schools studied. Three schools offered
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only one course in this series, that course being basic 
construction. Arizona State College offered no course in 
this series. Special clothing construction courses for 
non-majors were offered at four colleges.
Tailoring was offered at all except three of the 
twenty-eight schools studied. Advanced tailoring was only 
offered at six colleges. Work in flat pattern was offered 
at twenty-one of the schools studied. At thirteen of the 
schools draping was also offered. However, at seven other 
schools draping techniques were included with the flat pat­
tern study- Five schools offered advanced flat pattern 
work and two offered advanced draping. Where not offered 
separately, advanced draping was included with the advanced 
flat pattern courses.
Every school studied offered at least one course in 
textiles. The course offerings in the field of textiles 
are shown in Tables IX and X. Eight schools offered only 
one textile course. The greatest number offered was eight 
at Oregon State College, followed by seven at the Univer­
sity of California at Los Angeles. Advanced textiles was 
the course offered most often after the basic textiles 
course. Weaving was offered at nine of the institutes, 
and advanced weaving at two. In some schools, courses in 
weaving or advanced weaving were available in the art 
departments. Since courses in historic costume and textiles 
were tabulated with historic costume ̂ more than the four
—’70-
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Arizona 
State U. X X X
Uo of 
Arizona X X X X
Uo of 
Califo at 
Berkeley X X X
Uo of 
Calif, at 
Los Angeles X XX XX X X
Colorado 
State Uo X X X X X
Uo of 
Colorado X X
Montana 
State Co X X X XX
Montana 
State Uo X X X
Uo of 
Nevada X X
Oregon 
State Co X X X XX X XX
San Jose 
State Co X X X
Uo of 
Utah X X X X X
Utah 
State U, X X X XX
Wash, 
State U, X X X X
Uo of 
Wash, X X XX X
Uo of 
Wyoming X X X X
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table X
TEXTILES COURSES OEEERED IN HOME ECONOMICS DEPARTMENTS 
NOT OEEERING AN AREA OE CONCENTRATION 
IN CLOTHING AND TEXTILES
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Arizona
State
College X
Uo of 
Califo at 
Davis X
Uo of 
Calif, at 
Santa Barbara X X
Chico
■State
College X
Califo State
Polytechnic
College X
Colorado 
State Co X X X X
Idaho 
State C. X X
Uo of 
Idaho X X
Los Angeles 
Co of Applied 
Arts & 
Sciences X
New Mexico 
State Uo X
U o of
New Mexico X
Sacramento 
State Co X
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historic textiles courses shown were actually offered.
Textiles courses offered fell into the following 
categories: textiles, historic textiles, advanced textiles,
textile analysis, textile design, weaving, household tex­
tiles, textile economics, and seminar in textiles. Textile 
analysis included both physical and chemical analysis of 
textiles «
Tables XI and XII present the available courses con­
cerned with consuming and selling. They include the fields 
of clothing selection, clothing economics, the clothing 
industry, and retail selling. Courses included under 
retail selling included : selling experience, the clothing 
buyer, quantity textile purchasing, store organization and 
procedure. The clothing industry covered courses titled : 
fashion industries, field work in apparel manufacturing, 
fashion analysis, and history and development of the cloth­
ing industry,
A course concerning clothing selection was taught 
most often. It was taught at nineteen of the twenty-eight 
schools. Most of the nine schools which did not offer 
clothing selection included it with their basic clothing 
courses. Many schools specifically stated the fact that 
they included care and selection of clothing in beginning 
clothing courses. Some of the other schools implied as 
much by titling the beginning course introduction to cloth­
ing and textiles, or simply, clothing. "Fashion for Men
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table XI
COURSES IN CONSUMING TAUGHT IN HOME ECONOMICS DEPARTMENTS
OEEERING AN AREA OE CONCENTRATION
IN CLOTHING AND TEXTILES
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Arizona 
State U. X
U o of 
Arizona X XUo of 
Calif, at 
Berkeley
U. of 
Calif, at 
Los Angeles - XColorado 
State Uo X XX XUo of 
Colorado X X
Montana 
State C . X XX $
Montana 
State Uo
Uo of 
Nevada X X
Oregon 
State Co X X* X X X
San Jose 
State C. X
Uo of 
Utah X
Utah 
State Uo x+ X
Wash o 
State U. X
Uo of 
Wash. X X
Uo of 
Wyoming X
* One course was for non-majors 
Clothing Selection for Men.
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TABLE XII
COURSES lU CONSUMING TAUGHT IN HOME ECONOMICS DEPARTMENTS
NOT OEEERING AN AREA OE CONCENTRATION
IN CLOTHING AND TEXTILES
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Arizona
State
College X
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Calif. at 
Davis
U. of 
Calif, at 
Santa Barbara X XX
Chico
State
College X
Calif. State
Polytechnic
College
Colorado 
State C. X* X
Idaho 
State C.
U. of 
Idaho X*
Los Angeles 
C, of Applied 
Arts & 
Sciences (
New Mexico 
State U. X
U. of
New Mexico X
Sacramento 
State C. X
......... il
* Includes some costume design.
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and Women" was the title of the selection course at Chico 
State College, It was open to non-majors. At Utah State 
University the separate selection course was called "Cloth­
ing Selection for Men."
Seven schools offered no courses that were strictly 
in the consumer field. Ten schools offered one course in 
this field. The greatest number, five, was offered at 
Oregon State College, and Colorado State University offered 
four which was the next largest number-
Courses offered in design are shown in Tables XIII 
and XIV. Twelve schools offered no design courses, although 
in some cases as at Montana State College and Chico State 
College, courses in costume design and historic costume 
were available in the art department.
Costume design was offered at nine institutions.
This was understood to be a course in design rather than 
construction. Those courses in dress design which mentioned 
that the garment would be constructed by flat pattern or 
draping techniques in class were not included in this group. 
Thirteen colleges offered some phase of historic costume. 
Courses covering both history of costume and textiles were 
included in this group. Advanced costume design was offered 
at only two colleges, the University of Colorado and Oregon 
State University, "Other" design courses included apparel 
display at Colorado State University and creative design in 
millinery and clothing accessories at the University of
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table XIII
COURSES IN DESIGN TAUGHT IN HOME ECONOMICS DEPARTMENTS
OFFERING AN AREA OF CONCENTRATION
IN CLOTHING AND TEXTILES
Costume
design
AdvancedCostumeDesign
H1 STORY OF COSTUME Other
Arizona 
State U.
Uo of 
Arizona X
Uo of 
Calif, at 
Berkeley
Uo of 
Calif, at 
Los Angeles X
Colorado 
State U. X X XX X
U. of 
Colorado X
Montana 
State C.
Montana 
State U, X X
Uo of 
Nevada X
Oregon 
State Co X X X
San Jose 
State 0. X X
Uo of 
Utah X X X
Utah 
State U. X X
Wash. 
State Uo X X
Uo of 
Wash. XX
Uo of 
Wyoming
1
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table XIV
COURSES IN DESIGN TAUGHT IN HOME ECONOMICS DEPARTMENTS
NOT OFFERING AN AREA OF CONCENTRATION
IN CLOTHING AND TEXTILES
CostumeDESIGN
Advanced Costume DESIGN
HistoryOF
costume Other
Arizona
State
College
U, of 
Calif, at 
Davis
U. of 
Calif, at 
Santa Barbara
Chico
State
College
Calif. State
Polytechnic
College
Colorado 
State C. X X
Idaho 
State C.
Uo of 
Idaho X
Los Angeles 
C. of Applied 
Arts & 
Sciences
New Mexico 
State U.
U. of
New Mexico
Sacramento 
State C. ......  J
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Utah. Again, courses in costume or textile design were 
available in the art departments of some colleges.
Course Content
At Los Angeles State College students may be excused 
from the beginning clothing construction course by satis­
factory achievement on a placement test. Students in 
Elementary Clothing at the University of Idaho are sectioned 
by a clothing placement test.
A course in the teaching of clothing and textiles at 
Arizona State University stressed use of equipment, motiva­
tion and standards of work, individual illustrative material, 
and evaluation. Some teaching methods were included in the 
second construction course by Washington State University 
and a few other colleges.
A home project in clothing construction done during 
the summer was required at Utah State University "to 
develop speed and skill in techniques of construction and 
fitting through more experience than can be given in class 
time-" A home project in clothing and textiles or house 
planning was one of the two out of three choices for home 
projects required at Montana State College.
All clothing and textiles course descriptions were 
studied for mention of inclusion of the newer aspects of 
clothing--the sociological, psychological, and economic 
implications. Two schools offered courses concerned 
entirely with these phases. At Washington State University
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the course was titled Social and Economic Clothing Develop­
ments. At New Mexico State University it was titled Family 
Clothing Problems. The catalogue course description was, 
"Clothing problems in relation to the economic, social- 
psychological, managerial, and physical needs of family 
members."
The sociological, psychological, and economic 
aspects of clothing were stressed most often in the family 
clothing courses. Two universities, course titles, and 
course descriptions in this field follow:
Utah State University, Family Clothing, "A study of the
factors which influence clothing as it is related to 
family needs; the economic, sociological, and psy­
chological influences, and the care and renovation 
of clothing for the family."
University of Washington, Clothing for the Family, "A study 
of family clothing considering income, social, and 
psychological factors, ready-to-wear, and mass pro­
duction. Construction of children's garments and 
renovation of adult's garments."
At the University of California at Berkeley, "prac­
tical and cultural problems in modern garment design and 
construction" were covered in the course titled Elementary 
Clothing Study. At Davis, the course titled Clothing Study 
covered "social, psychological and economic aspects of
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clothing as related to selection, design and construction»" 
The University of Colorado included "economic and social 
aspects of clothing selection" with the study of the pro­
duction, distribution, and consumption of clothing in the 
course titled Economics of Clothing. At Arizona State Col­
lege, the clothing selection course covered "economic, 
artistic, psychological, and personal problems in the 
selection of clothing,"
As shown, eight of the twenty-eight schools featured 
the words "psychological, sociological, and economic 
aspects of clothing" in their course descriptions. The 
economic implications in purchasing clothing were generally 
included in one or more courses taught at all of the col­
leges studied.
Colorado State University which has a large graduate 
program offered certain courses on alternating years, and 
other advanced courses for graduate credit only. Some 
courses at Colorado State College and the University of 
Idaho were offered summers only.
Summary
Thirty-nine percent of the home economics depart­
ments studied were part of the arts and sciences or liberal 
arts divisions of the universities. Twenty—one percent 
were administered as independent units. Eighteen percent 
were under the college of agriculture. Approximately half 
of the schools studied (53-6 percent) offered a major in
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cio tiling and textiles.
Home economics education was offered at all insti­
tutions. A foods and nutrition major was offered at twenty- 
two (78.5 percent) of the colleges studied. Majors in 
clothing textiles, and related arts were offered at fifteen 
of the schools. Child development and family relations 
options were offered at fourteen (50 percent) colleges. 
Concentration in some phase of home economics communica­
tions was offered at six (21.4 percent) of the colleges 
studied. Nine (52.1 percent) of the institutions presented 
curricula for extension service. Smaller departments 
tended to offer fewer areas of concentration.
Semester hours required for graduation ranged from 
120 to 156, with the percent of credits required in home 
economics courses varying from 18.2 percent to 45.6 percent 
of the total. The percent of required semester credits in 
general education ranged from seventy percent of the stu­
dent's program to 19*5 percent.
The number of clothing construction courses offered 
at each institution ranged from two to nine. The median 
or the mean was five. Every department except one offered 
a course in basic clothing construction.
Twenty-three of the twenty-eight schools offered 
both basic and intermediate clothing construction or basic 
and family clothing construction. Tailoring was offered 
at all except three schools. Flat pattern courses or flat
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pattern and draping combined were taught at twenty-one of 
the twenty-eight schools.
Every school studied offered at least one course in 
textiles. The number of courses in this field offered at 
one department varied from one to eight. Weaving, which 
was included in this group, was offered by nine of the 
home economics departments.
Nineteen of the twenty-eight schools taught courses 
in clothing selection and care. This material may have 
been included in other courses by the departments that did 
not offer a separate clothing selection course.
Courses in the field of consumption were taught less 
often than other courses. Ten schools offered one course 
in this field and only one school offered as many as five. 
No courses in this field were offered at seven of the 
universities.
A course in costume or clothing design was offered 
at nine of the twenty-eight institutions, and thirteen 
colleges offered some phase of the history of costume.
Two catalogues mentioned use of placement tests 
before placement in the first construction courses. Home 
projects in clothing construction to gain proficiency in 
skills were required at two colleges.
Eight of the twenty-eight colleges featured the 
psychological and sociological aspects of clothing in their 
course descriptions.
CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
It was the purpose of this study to analyze the 
curricula in clothing and textiles as a part of the home 
economics program in public colleges and universities which 
offered a degree in home economics. Programs of selected 
public colleges and universities in the eleven Western 
states were studied. This study may provide a basis for 
evaluation of offerings in clothing and textiles as a part 
of the home economics curriculum at Montana State Univer­
sity, It may also indicate the extent to which provision 
is being made for the changing needs of today’s home 
economics students in the Western states,
A review of the literature provided background in 
the current trends in the aims and philosophy of higher 
education, home economics, and clothing and textiles, and 
provided a basis for criteria that could be considered by 
a clothing department when re-evaluating its curriculum 
and course offerings,
A study was made of the 1950—61 catalogues of 
twenty-eight Western colleges and universities, A conden­
sation of information obtained from that source follows.
Home economics departments were most often (thirty-
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nine percent of those studied) administered as a part of 
the divisions of liberal arts or arts and sciences of the 
universities. Twenty—one percent were administered as 
independent units, and eighteen percent were under the col­
lege of agriculture.
Home economics education was offered at all of the 
institutions. A foods and nutrition major was offered at 
78.6 percent of the colleges studied. Majors in clothing, 
textiles, and related arts were offered at 5 3 percent of 
the colleges. Child development and family relations 
options were offered at fifty percent of the schools. Con­
centration in some phase of home economics communications 
was offered at 21,4 percent of the colleges studied, and 
32,1 percent presented curricula for extension service. 
Smaller departments tended to offer fewer areas of concen­
tration.
Semester hours required for graduation ranged from 
120 to 136, with the percent of credits required in home 
economics courses varying from 18,2 percent to 43,5 percent 
of the total.
Required credits in liberal and fine arts courses 
ranged from seventy percent of the student's program to
19«3 percent.
The number of clothing construction courses offered 
at the individual institutions studied varied from two to 
nine. Courses in tailoring, flat pattern, and draping
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were included in that category. Every school studied 
offei'ed at least one course in textiles. Nineteen of the 
twenty-eight schools taught courses in clothing selection 
and care.
Clothing design courses were offered at nine of the 
twenty-eight colleges, and thirteen offered some phase of 
historic costume. Courses in the field of consumption were 
taught as separate offerings at only twenty-one of the 
schools studied. The material was often included in con­
struction and textiles courses.
Two catalogues mentioned use of placement tests 
before placement in the first construction courses. Home 
projects in clothing construction were required at two 
colleges.
Eight of the twenty-eight colleges studied featured 
the psychological and sociological aspects of clothing in 
their course descriptions.
Conclusions and Recommendations
From the application of the criteria developed in 
Chapter III the following conclusions and recommendations 
were drawn.
1. It was possible for students in home economics 
at colleges and universities in the eleven Western states 
to receive a broad liberal arts education. The require­
ment for liberal arts courses plus fine arts courses varied 
from 19,5 percent of the total at Colorado State College to
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forty—eight percent at Arizona State College. However, if 
the student wished to take no other professional courses, 
using all of his electives for liberal education he could 
take fifty-three percent of his total program in liberal 
and fine arts courses at Colorado State College and sixty- 
four percent at Arizona State College. At the University 
of New Mexico, a home economics student in the College of 
Arts and Sciences was required to earn seventy percent of 
his credits in general education. At Montana State Univer­
sity it was possible to earn seventy percent of the credits 
required for graduation in liberal and fine arts courses. 
The smallest percent of liberal education credits possible 
for a home economics student to take by electing no other 
professional courses was forty-five percent at Los Angeles 
State College of Applied Art.
Such courses as Family Living and Family Relation­
ships were often included in the university core of general 
education courses as was done at Arizona State College.
The universities in Utah recommended that all students 
elect courses from the home economics department that would 
better prepare them for married life.
2. The core program, where students in all areas of 
concentration took some of the same home economics courses 
or followed the same curriculum, for the first year 
was used at 35.7 percent of the colleges studied. Use of 
the core program, or a similar device for giving all home
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economics students background in all phases of home eco­
nomics was considered desirable. Of course, the five 
colleges which only offered a major in general home 
economics or in home economics education were achieving 
this goal.
When using a core program, previous high school 
training in home economics should be considered and evalu­
ated by pre-testing. Otherwise some of the more capable 
students may feel a lack of challenge and be encouraged to 
transfer out of the home economics field,
3. Provision for superior students was made by use 
of the honors program at five schools as part of a college- 
wide honors program, the honors program specifically set up 
for home economics students at one college, and by pre­
testing before beginning clothing construction courses at 
two schools,
4, Special courses for non-majors in home economics 
were offered in clothing construction and/or clothing 
selection at five of the departments studied. Prerequisites 
in clothing selection courses were waived for non-majors 
enrolling in the beginning clothing construction course at 
one college. However, only three of the other beginning 
clothing construction courses required prerequisites. Both 
methods could be considered as ways of encouraging non­
majors and non-minors to enroll in clothing and textiles 
courses. New Mexico State University's catalogue mentioned
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speGifleally that the beginning construction course, the 
selection course, and the textiles course were open to non- 
majors .
5. Since all of the colleges in this study prepared 
teachers of home economics, it was considered important 
that they offer sufficient courses in clothing construction 
to adequately train the future teacher so she could confi­
dently demonstrate the latest methods and treat fitting 
problems when teaching adults as well as youngsters. The 
teacher or county extension agent will be the person 
responsible for presenting the latest information on tex­
tiles and construction methods to the community at large.
For this reason it would seem desirable that a col­
lege which trains teachers and extension agents offer two 
of the fundamental construction courses (basic, inter­
mediate, and family or advanced construction), tailoring, 
and flat pattern— or a combination of flat pattern and 
draping. The very minimum should consist of courses in 
basic clothing construction, tailoring, and flat pattern 
work. Two schools offered only two construction courses, 
and one other offered no fundamental construction course.
For home economics departments offering a major in 
clothing and textiles, the minimum clothing construction 
courses offered should be two of the fundamental construc­
tion courses, tailoring, and flat pattern work. It would 
be desirable to offer two courses to cover flat pattern
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and draping. Three of the departments offering a maj or in 
clothing and textiles offered only three construction 
courses and two others offered only the four considered 
minimal. Five of the clothing and textile departments 
offered eight or nine construction courses. This would be 
considered more than necessary unless emphasis was placed 
on advanced courses for graduate students, or unless the 
number included separate courses for non-majors.
5. All of the colleges and universities offered at 
least one textiles course. This general textiles course 
could be encouraged as an elective for non-majors. As 
consumers, all students would benefit from understanding 
the new groups of man-made fibers in order to be able to 
use the information on the labels affixed to all garments 
and household goods as a result of the new textile fiber 
products identification act.
Most home economics students take the general tex­
tiles course as freshmen. With the rapid changes and 
additions to man-made fibers, it would be advantageous for 
them to have an advanced textiles course in their senior 
year to bring them up to date. Such information could be 
included in a seminar in textiles, advanced textiles, or
textile analysis.
7. Costume design and history of costume were 
taught at only two of the colleges not offering a major in 
the field of clothing and textiles. Four of the fifteen
-90-
colleges offering tlie major did not offer any of these 
courses although they were available in the art department 
at Montana State College. Those colleges offering a" 
master's degree in home economics should make these courses 
available as they are necessary background for college 
teaching.
8 . Nineteen of the twenty-eight schools studied 
offered a separate course in clothing selection. When such 
courses stress grooming and self-improvement they seem open 
to criticism as courses not of college caliber- When these 
courses are concerned with applying principles of design 
and color and principles for wise consumption of clothing 
and wise management of the clothing budget they contribute 
to the recognized aims of home economics.
9. It was suggested that some phase of consumer 
buying or clothing economics be included in the clothing 
and textile major's curriculum. Those departments pro­
posing to train students for positions in the retail cloth­
ing industry should include a course in retail buying or 
the clothing industry. Ten (62,5 percent) of the sixteen 
schools which offered an area of concentration in clothing 
and textiles presented courses about one or more of these 
subjects.
10. There was evidence in course descriptions that 
problems of wise consumption of clothing and textiles were 
included in construction courses, especially the family
-91-
clothing course. If not taught separately, information on 
clothing management should be integrated within the other 
clothing and textiles courses.
11. Economic aspects of clothing as related to the 
buyer were included in some manner at all schools. Mention 
of inclusion of the sociological and psychological aspects 
were made by 35»7 percent of the universities studied. One 
college taught a separate class covering the sociological 
and economic implications of clothing. At another institu­
tion a separate course covered the economic, social- 
psychological, managerial, and physical needs of family 
members. Such a class for the ordinary undergraduate does 
not seem essential to this writer- Such information can be 
incorporated within the existing clothing courses. A sep­
arate course covering the psychological and sociological 
aspects of clothing would be most valuable on a campus 
which trains students for college teaching careers.
12. It seemed to the writer that the scientific 
aspects of the textiles courses could be emphasized in order 
to draw more prestige for the clothing and textile curricu­
lum and to encourage the more able students. As a means
of achieving this, organic chemistry or at least a survey 
course of organic chemistry should be made a requirement 
for analytical or advanced textiles courses.
15. Clothing construction courses are essential to 
the future teacher and extension agent who are going to
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have to be able to carry out the principles that they teach 
The dress designer, pattern cutter, and research worker in 
a laboratory concerned with sewing equipment must also be 
able to do a skilled job of applying their knowledge « The 
general public may no longer sew for an economic need, but 
the need for sewing creatively or to satisfy the need for 
a more elaborate wardrobe on a small budget has caused an 
increase in home sewing in recent years. Women’s magazines 
feature sections on clothing and household products con­
struction, Pattern companies need skilled home economics 
graduates as consultants and coordinators. Therefore, it 
is not necessary to apologize for the clothing construction 
courses. They are a necessary part of the home economics 
curriculum.
Needs of the students in the various areas of con­
centration within home economics will differ, and so some 
might take only a single construction course and some may 
take more. The clothing and textiles departments will have 
most respect where these courses are well taught and incor­
porate the latest methods of garment construction.
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